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The project focuses on sustainable language education (UNESCO MGIP, 2017),

emphasizing the importance of global citizenship education and linguistic citizenship.

It highlights that concepts of linguistic and global citizenship which are not well-known

in language education. Additionally, topics such as language human rights, Indigenous

languages, social justice, and civic and moral education (Akkari & Maleq, 2020, p.

213) receive little attention in the field.

Global citizenship education is described as empowering learners to engage actively in

solving global challenges and promoting a more inclusive, peaceful, and sustainable

world (UNESCO, 2014). Linguistic citizenship, as explained by Stroud (2018), connects

language with citizenship and participatory democracy.

By employing the COIL approach (Rubin, 2022), the project facilitates intercultural

exchange and collaboration between Swiss and Brazilian students and educators. This

experience not only enriches participants' educational experiences, but also promotes

awareness of sustainable language education (UNESCO MGIEP, 2017).

RQ1: How do participants define 

sustainable language education 

throughout the entire project?

RQ2: What aspects emerge from the 

interactions promoted during remote 

meetings in terms of the idea of 

sustainable language education?

RQ3: How do participants negotiate 

their positions, and how is the sense 

of collectivity built throughout the 

promoted interactions?

RQ4: How do researchers co-

construct sustainable language 

education during the collaboration?

More about the project: 

“Duoethnography is a form of research and 

writing that more closely resembles how 

learning takes place in classrooms – through 

conversations, dialogue, unplanned “a-ha 

moments” that are all interconnected with 

affect/emotions and identity negotiation” 

(Morgan, Martin, Maciel, 2024, p. 45)
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